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RURAL HEALTH PROMOTIONd/j
Deflnitions and Assumpti

A BN ;

.‘ T : "* .

i The Associate Degree in Rural Health Promotion'was
developed out of concern for the health status of '
Americans in rural areas. Behind the development of such a
paraprofésslonal .degree lie certain deflnitions and
assumptions about rural areas and the health problems they
fac . It is thereforg’appropriate to delineate some terms
and oncepts before describing the degree-’ and lts

N

compo ents in more detail. While this discuSSion will not‘
attempt to comprehensively document the changing y
perceptions of rural 1ssues, it summarizes the. development

of "mind-sets' which undergird the development of this

roject. .y .
‘ Probably the most difficult definition to make is of
the term “rural" . While we can easily quote dictionary

definitions, there are important intrinsic and extrinsic
connotations to the word, "ruralf which also nged to be
explored. The term rural carries with it tacit ¢

assumptions about population density, types of émployment,
character and structure of population centers, as well as
~the values and outlooks of the citizens._For example,
'RURAL is-seen ass o S ‘

»
-

i

country, not city -
provincial,- limited in perspective ,

. unsophisricated .
" rustic 5 ‘
simple, lcisurely paced life o 1\“;\
‘ 'rellgious s s , .
agricultural ' - ' -
william H. Friedland, in an article in The Journal of.

-




. 2 ' - .
Rural Sociology 1n 1982, suggests that if we base our -
definition of fural on the concept of thlS type of .
homogeneous culture, then we will flnd few rural areas
left in the United States. This country has seen the
,development of an urban - rural continuum in terms of .
population densities “which blurs any clear cut
'geographlcal definition, produclng “frlnge" areas with
cdmbination characteristics. So called. "reverse" migration
to lower dendity areas, as well as the effects of modern
news and entertalnment media, have: resulted in "country"
,communltles where-many of the(baslc conditions of urban’
life are reproduced - cultute, food,. commodltles,
interests, etc. : - o
' These viewg of the changlng character of rural _
'§opu1atlons are upheld by other studies: in a variety of

£
*managers"” shoy the same 1ffe‘sty1e illnesses;of stress

antly,
while three out of five co&ntry residents in 1920 were

Krlds. Farms have become agrlbuslnesses, with even small,
arms showing the impact of technolog;caIAadvancesq Farm

and ‘overload. as do urban managers. More imp

'engaged in farming, by %970 this had changed to only one
out of flve ~ and is Stlll dropplng. 0f the populations ln‘
rural areas, 2494% of the whltes and 11% of the blacks were
recént/arrivals - coming orlglnally from urban area{} Yet
total rural popul\*lon size has changed 11tt1e slnce\ 920,
wvhile urban populations have often tripled.

Everr population size deflnltlons for "rural" wary
from expert to expert. Thc|Enpycloped1a Britannica (1975
&d.) def¥nes U.S. rural populations by default - by saying
wrural® is “no¢ urban", and "urh&n" means places of 2,500
or morc)and “heir fringes. A dictionary‘defi ition givos
rural as “"areas w;th\less 'than 1,500 population®”, ‘
Obvzously, the area's size as well as its po ulatlon
should be conszdered, : : 2

L Y
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In the Unrgéd States, 25%»of the populatlon lives on -
" 90% of the jand. For these "rural" areas, dens1ty varies
from 200 perssquare mile near c1t1es to one per ten square
miles in thé“ﬂestern mountains. In,additlon to density
dlfferences,the mxdwestern rural resident is still most
likely to be involved in agrlculture, the Appalachian '
rural popuLatlons organize their 11ves'around the mining
industries, and ,in the ‘Carolinas, rural populatlons often
1nclude high percentages of textile wOorkers..

_What characterlstlcs DO -occur consistently in rural
areas? While xndividuals and special sub-populatxon$ may
defy these trends, rural populatioens do seem to have:

* twice the poverty rate as cities T P v//'
b mOre\under "and unemployed adults
* lower educational status ) :

- . hlgher percentages of children, elderly,'and poor
' The last item on the precedf:;\list leads us into the
,)specific health problems of the U.S. rural resident, for

all three\sub-populations - children, the, elderly, and the
& poor - ‘have more health needs than the average ‘citizen,

oty
-t

However, once again the Specific hdalth needs of rural
‘areas are somewhat inconsistent with our preconceptions.
wnile ve p}cture the "country 1ife" as leading to healthy
longevity, the rural populations of America have more
activity limiting chronic health conditions than do urban
populations. Regardles/fof our vigsion of country life as
providing healthier air, diets, and activity, rural !
citizens ¥bsuffer from more heart ‘conditions, more

-

‘ortnritis. more mental illness, more high blood pressure,
and more visual impairment. Infant moxtality rates aro
higher, alcohol use and the resultant\;rinking and driving
mortalities are secvere probloms. In othor words, the

- health issues -associated vith life style are more
predominant in the countrx than £n our "high prossure,

d
-
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polluted, unhealthy" cities.
These, and other health problems of the ru“al‘arQaB
of our country., are made more distressing by tn¢ reall ‘eieg’

of non-urban health care. ‘The following figures, taken
from the report on Hedlth Care in Rural America ( U.S.
Dept. Agrxculture Bulletin 428), show how raral arwgs
_provide for healthAcare- )
area type ‘ medical personnel
' X pe} IO0,0QQ\Pbpulatiqn
metropolitan 157 ¢
non-metra. [ 71 ‘“} .
rural (near urban) .35
rural (far from urban) - 37

A

The problem is not with acute care - hospitals are
often equally accessible to the urban dweller, the
* suburban dweller and the rural resident ( at .1@ast in
“terms of access time - "from my house to seeing the
doctor" ). It is preocisely the type of 1ife style
oriented services, focusing on'chronic and pravontatlvo
care, which are needed by the rural resident vhich ate Not
available. This is an¢age - old .problem; as Hibpocrates
gaid, " Healing is a matter .of time, but it is aometxmea
also a matter of opportunity.”

Certainly one way of approaching these pFoblems 36 to
increase the numbers of traditional health profeﬂai°h91§
‘who serve rural areas. This ham proved to bg tasjer g3id -
than donej physxcians and nurses are costly tO train ang
costly to support, if not for the area they g2tve thep tor‘
soclety as a whole. Moreover, the U.S. Surqeoh Gan®yal's
Report on Healthy People stateo that major gaine in th®
health status of Americans in general will not be mage by
increasing access to traditional trehtment ai%he, bl Wiil
alsd require enhanced emphasis pn promotion of disedge

¢




preventative life styles. : .

In tﬂ&s same vein, but focused on the needs of rural | M
. areas in particular, the Health Care in Rural America )
report suggests that communities train residents to serve
as paraprofessxonals 1n health care provxsxon, from
EMS ( Emergency Medical Technxclan) services, to basi¢ first
aid, and on to health promotion and health edchtxon.' Eva
J. Salber and her co-workers in North Carolina addressed
these needs by exploring the usefulness of "health
. facilitators” or *lay advisors™. Their prOJect sought«to
»promote good health and prevént illness rather than -
concentrating on the cure of illness alone* by using lay -
membera of a community who have received meraining in° .
promotive health practices, prevention of disease, in
early recognition of illness together with tirst aid
measures.*® . '

In A Socioloqy of Health by Andrew C. Twaddle and
Richard M. Hessler, the authors state that "...of all the
atratcgiea for improving medical care for the (rural)
poor, the substantial increase in new nonphysician medical
manpower ‘i{s possibly the most important innovation..."

Even in the areas of mental -health (as dlscussed in Mental
Health of Rural Amorica  NIMH and The. Nonprofesslonal
‘Ravolution in ‘Mental Health by Francire Sobey)
paraprofessionals from rural commun%' es have been used
effactively. Part of the introdUCtidnHto Sobey's book
comments, "Nornprofessionals are utilized. not simply
because professional manpower is unqvailnble but rather to
provide naw servicea in innovative ways."

’ Although most of the training for such ~
paraprotesaionala. in both the mental and physical health
areas, began as informal training programs, in both cases
axpanded programs soon betame important. Tv Twaddel and s
Hessler diacuss the problem of insufficient training. both

[
L
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'h.7in terms of lts 1mpact on lay workers' competency and j?:i
acceptance by exlstlng professlohal care glvers, as well‘
'as the ampact on upward or outward moblllty. They quote .

p;ﬁone paraprofessional as" saylng "I don.'t Jhave a- degree, =]e)

.. if ‘I left here I may havk to go see back to buslness o

p;ﬁmachlnes. I don t really feel secure. 03 something ‘

} happens you have' to try and get ‘a Job. You should at: least. .
'h*;get an .associates degree in® coﬁ&ege." NeVertheless. N &5‘~
fTﬁaddel ends the sectlon on Communlty Health Workers with

’these thoughts, " ...the ‘seed has been planted for changes.

| i& health manpower. ' I:E health care lsﬁto be made ‘
'““avallable to all as a rlght on»the order of public
educatlon, then change must occur ..The communlty«health

-worker program has prov1ded a modelﬂfor the creatlon ofug

5

l:new occupatlona hlerarchy.
 These then a
. development of the Assoc;ate of Natural Sc1ences 1n Rural

‘e the components whlch shaped the .=
‘Health Promotlon° ' - . S ",n.-,
Yo the realities and myths of rural ex1stence
2. the need for enhanced health care ln rural
; areas based on chronlc life style lllnesses
and on-golng 1nadequate numbers of treatment
o professlonals . : L
| 3. the percelved and exp -ienced strength of
< e qutlllzlng community p raprofesslonals

. 4. the: training insuffi c1es deflnethy both
oo professlonals and the paraprofeSSlonais
themselves SRR TS '

‘ The next sectlons summarlze the spec1flc phllOSOphleS‘
“ and content of the Assoc1ate Degree in Health Promotlon,

L followed by suggested uses, and ‘then. detalled course

B content. For- other publlshed materlals on thls proJect,
please refer to the Supplementary Materlals at the end o{

[}

) : the course materlals. S . i RN
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o As_an® innovative approach to meeting the health needs of rural
America. the Rural’ Health Promotion Associate Degree has been
developed by the Baptist College at\Charleaton under Contract No.

300—81-0436 with the u. s. Department ‘of Educdtion, Office of ’h //

Vocational and Adult Education. ‘The curriculum. and special courses

developed under this contract do not reflect ideas that' are new to

health. Instead, they draw upon several turing concepts.k health Af P

promotion. paraprofeasional preparation. and holistic principles.
_These concepts have been used to dévelop an integrated, state of tye
art, approach to personal and’ community health enhancement-the /

| paraprofessional degree in health promotion. ol &

- First, the program represents the movement toward healtl promotion.

4 as an equal partner with treatment, in improving the healtf_atatus of
Americans.- The 1979 U..S. Surgeon General -3 Report on Heglthy People

explored in. great detail the role health promotion and d{sease pre-
vegtioﬁjwill play in further expansion of the Nation' s«health care

. system. The American Rural Health Newsletter (Aprilfl983). in looking
at "Rural Health Care at the Crossroad". points out/"the public's

desire for comprehensive health and its growing iéterest in health |
promotion. : ‘

Secondly. this program reflects an inc/7ésing awareness of the
usefulness of paraprofessionals in expanding ‘the impact of health
care systems. Health promotion is one of, the few areas of health
' services which is relying more on "peop’e power" than on sophisti-'
cated technology. Since the goals of ealth promotion always

. includes’ the empowerment of the indi idua1 to make decisions about :
"his own health habits and environment the use of paraprofessionals
is particularly appropriat « Wor ing under the guidance of treatment,
health education. ‘and public hea1th specialists, the paraprofessional

- can extend the reach of existidg health promotion programs in a

variety of settings from.medicine and psychology to industry and

' religion. In the introduction to The N@nprofessional Revolution
. in Mental Health (Sobey, 1970) Frank Riessman points out that

4 ) 4
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'Wonprofhsstonals are uttltaed not aimply beoause
o prafasaional manpoper is unavailable but rather. . °
« to provids new eetvices in. Ainnovative vays... It e
- is noteworthy that ‘their main funotion’ has not been : N s
‘to’ relieve profbsstonai staff to:tasks: requiring = = -
less than professional expartz.ae. The major * .
_findtng i8 that nonprofhsstonals are betng trained
for view service funotions and roles, in many
oasagzrolas that were not prevtously?batng playad '
at a 0.0 N

Ty

The idea’ to: use two ye : college programs to train such parapro-

fessionals is not new. The 'Mental. Bealth of Rural America (Segal,

1973) evaluated projects which experimented with ways to meet rural
mental health needs. The projects seen to have the greatest impact
were two year college programs designed to prepare people to: work as
‘paraprofessionals in a wide range of community settings. The Rnral

‘ Eealth Promotion’ Degree is different jn the following respect. The
twOoyear program designed at the Baptist College reflects very

- specifically the current:movement toward holistic principles of

, health. Rather than focusing preferentially on physical or mental
health. the program provides formal educational experiences in studies
relevant to the "whole" person.

The curriculum draws from a strong natural science base (33
credits) to build an understanding of both the piological and psycho-”
logical aspects of human health. By including studies in religion
and sociology, as well as written and spoken communication skills,
it prepares the student for effective intervention in social and
interpersonal settings. Then, to focus this basic knowledge on ' _ \
disease prevention/health promotion, ‘the program includes special- '
ized courses which provide understanding of health care organizations

-and issues, health promotion methods, fundamentals of paraprofessional
' care and a prevention/promotion practicum experience.

The.Associate Degree in Rural Health Promotion was designed to (:
fit comfortably into a traditional four year college's offerings or -
into any technical college which offers gene 1 Associ:ge of ‘Arts '
or Associate of Science degrees.: At least ohe full year of the program

is made up of courses which are commonly offered by psychology,




v , /s ] : A .
-'science. sociology. mathehagijs. English. and religion departments.
The’ specialized couraes rhlated to health promotion and paraprofesaional
skills will often beﬁuaefdl to stude:is in other disciplinés who plan
to vork in settings which interface with health care providers. ﬂ;n .
addition. the degree's specialized content might be used to develop :'A
a minor in health promotion for ‘baccalaureate students or to provide
quired courses £o update existing allied health and related '
degrees. o " S P - ' '
The specific course content of the Associate Degree -in Rural .

Health Promotion is 1isted in annotated form in the next section.
¢ .
k »

.
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|, . SUGGESTED AGADEMIC CONTENT Sa

'
-

W ," , . [ « |‘.' . oy ! ’ ) . '
" . IMsted below are those coursgs[suggestpd.as|:e4uired ‘to earn 5
aé’Aanociaxe,gegreé in Rural‘ﬁeahth,P:ombtibﬁailrhe céhfsaq'mnrked - v

.

with an astertsk!(*) argmtbose which wefe‘Spéc% 1c§11y désigned for ; e

the Health'Proﬁotion'degree<and are a§a11able as part of this set
of mnterigis. Hhole.prérequisitea are ‘not ﬁoted_here'for'the special-
ized: courses, specific prerequisites are in the detailed materials

ove:#iewing each course in the séries.

English Compbsi;ion,and Rhetoric: Courses'designédito‘1mpro§e
students ability to express themselves accurately and
effective in writing. (6 credits) : ‘ :

N

» .

*Interpersonal Communication-Techniques and Styles: This course :
+ -will teach,pechniques of good interpersonal communication
' include specific skills in 1istening, decision making,
. obgervation, assessment, interviewing, and group process.
- It will explore the effect of individual attitudes and
beliefs on communication as well as cultural characteristics

of communication and barriers to communication. (3 credits)

General College Mathematics:, A course in generai math'skills with
: an emphasis on application. (3 credits) Or a‘'more advanced
- course. L - : ’

¢

General Psychology: An introduction to cpncepts,underlying the'
: understinding of behavior. (3 credits)- . -

\Fuman Growth and Development: An overview of human development -
paychologically~for conception ;hroqgh gsenescence, with an
- emphasis through adolescence. (3 credits)

?Eycho}ogy of Adulthood and Aging: A study of development during .
_ adulthood. (3 credits) - , ‘
Principles of'sbciologjg' A focus‘on the wayé socioiogy proﬁides.

) understanding of group behavior and human relatioms. @3 credits)

Int:oduction to Community Sef#ices: Introd&cing_thc organization,
methods, settings of community social. services. (3 credits)

Survey of New Testament: The.content of the new testament, -
(3 credits) OR ) '

oo ’ '. * N .
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Intrddu@ﬁion to Group Dynamics: Religious and paycholggicQI_princ@plel‘ 
" applied to ‘interpersonal relationships and group functions. '
. (3 credita) ' . ,

. . v .
Anatbmy/Phyaioiogy: A study of ﬂd;an structure and function with
B empﬁiaia on the body‘ayste:;} (4 credits) o

Microbioldgy: Stﬁdy of micro-organisms withi egphasis on normal and - .
pathological conditions in/mgn, d envgwonment. (4 credits)

#Epidemiology: A study pf the inter-relationship among organisums,
the environment, and man. The course develops an under~
standing of the history of dihegsé}/their signs, symptons,’
‘and prevention. It provides a working knowledge of the
terms; morbidity, mortality, acute disease, and chronic.
disease. Basic data are presented concerning the application
of demographics, commynity health care, and the epidemiologic

study of the causal factors of diseasd. (3 credits)

.Nutrition: Concepts of humgn nutrition applied.tb health hﬁd disease, :
world hunger, and personal nutritionm. (3.credi;s) o '

: *Concepté df.Chemis:ry:~~Key ptintiplesnﬁeeded'in'alliéd health and
' liberal arts. (4 credits) ' : N

#Health Care Organization and Issues: The purpose,. functions, and
" administration of community health care services, public
and private. A study of issues affecting health care
~utilization and delivery; consumerism, ethical issues, and
f/_ future technology. (3 creditg) S S

*Health_Promotionjseminar: A cognitive presentation of the major
. areas of ediphasis for health promotion - exercise, comcern-
over what we put into our- bodies (foods, cohol, tobacco,
and. other drugs), and living in high strezﬁﬁenvironments--
and concommitant presentation of the .major techniques of
personal responsibility and persofial change. The course
requires application of these concepts to develop experi- .
) ential knowledge in behavior change. It will also develop
" critical consideration.of emerging health promotion ideas
in both professional sources and the popular media.
(1 credit) ® S :

. %Fundamentals of Paraprofessional Care I and II: Development and -

C . application of knowledge and paraprofessional skills in ' :
physical care, emotional support, personal hygiene;,and;safety/
first aid. Acute and chronic conditions will be covered.
Working knowledge of medical terminology and consumer
oriented pharmacology. - Laboratory experiences complement the
lectures and include certification in Cardiopulmonary '
Resuscitation. (8 credits) ‘ -

13 .



~*Praccicum 1n,ﬁdnlth Promotion:’ dppli
{n community based prograuns ve
- disease prevention. During

4

¥ : .
atdon of classroom kiiowledge ’
ated to health promotion/

tha- first: two weeks -of the

Semester and the last weak of/t ¢ Semester, this calss will
'campus to structure the students'

meet 3 hours per week on
practical experiences an

requirements. The rempin

ﬁjdi-apas class-assignments and
der/ of  fhe @emesten the course.will "

. conaist of 9-12 houra/weqk'-f experience in a community

" based program and one cl.
(3 credits) !

- especially: in the ared /o

corfcerns, and in hea%ﬁh‘=

. in the area of fitneds &
exercise. &

R

L 1]
i
4.,;' .

Electives (3-6 credits); Electiv

fd aerobics and recreational

ey

eg qré-sugseated £rom'lo¢iblo
f/social institutions or rural :
d physical education, especially.

8/ meeting per week or campus,

K
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“WUSING, THESE MATERIALS IN . . o
'TEAC“INd{RURA& “EALTH,PRONOT;ON

-

/‘/l ‘r
iy Lo

o Tho Rurnl Health Promo:ion ptyjocg matoriall 1nc1uJo the seven
coutne modulou newly designed for this ulnocggta dograo (see Buggoo:qd
Acndomic Cos:ent). a project report, preliminary’ ovnluation,ropotto

for both concept and courses, and a series of Focus Guides for use

_:u existing care courses. Al:hough delisnod to be used as a twvo

. ear. aooocia:e degree curriculum in a college lotting. the 1 ndividual

“[courses can be uaed,aopa;a:oly as they fit other academic needs.

ALl of the courses in this .crie. woto'deoolopod in a regular
jihc-ter format for l:udon:o vho meet general admissions requirements
tor'a four year. collego. It may be that a putnprofcllional program
: such .as Rural Health Promotion will attract students whose high

:lchool ptepara:ion has been less academic :han traditional four .

. year. s:udenta. Bowzver. we feel it is preferable to meet any such

‘ daficiencioa as :hby arise using, axia:ing college resources, rather

' :han to structure the program and course content at a lower lcvel.
One npecific reason for :his ig based in the nature of the activity.
for vhich these students are being prepared.

, The health promotion pataptofessionala will need to function in
their communities in a mediap posi:ion between the ptofessianal health

_ care providers and lay recipients of such care. The credibili:y :
.wich which :hey ‘function will be based in par: on their ability to
communica:e with, and value the standards and expec:a:ions of,

" people on both ends of this care continuum. In:eractions with the.
ptofessionaf'community may'bé tenuous at best in some settings.. The
‘existance of “wa:ered down,ﬁcourses in the ptogram could contribute.
to a percep:ion of the pataptofessional as "ama:eur. Indeed, other
paraprofessional rdies--such as the paramedics-—have been effec:ed ’
by this a::i:ude. Even nursing, now a profession in its ‘own tigh:,

‘rwas once seen as "was:ing our time educa:ing a group of aemi—pro-
¥fessionals. . (Jensen's :gs:ory and Trends of Ptofessional Nursing)

A second reason forYdealing with deficiencies outside of this

';progtam 1s to clearly 1n:egta:e :heﬁbtogram academically ‘into the

'pqren; institution, rathet thano having it exis: wi:h a separate

‘ ’ | &&\ D
) T o I
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leval of expactAtiona. Yiuelly.,atudents who have clently and
directly faced their own learning deficite "should be better prepared
to relate to tha lay end of tho protanaton&i—lay conghhuun vith
underatandins and compassion. A —

“ 1t 1e expec:ed that thole couraee may mntely be a first .
apptoximation of what *e needed in some ecedhmlc nettingo. Each * ~ ,
“course includes atate-of*che-ert mpatarial at the timn it was written
und ‘edited, lncluding'retereucee and_suggested aupport materials.
!et. health promotion is & rapidly growing tiela where excellent nev
materials are developing daily. We fesl the objectives, concept
outliunes, and aupplementaty materiall can be used either as lpecitlc
delineatlon of a course or as general core concerns to ‘be fleshed
out according to othcr professioual interests and directions.

Reports on the development of the curriculum for the A-aociate

. of Natural Sciences in Rural ﬂcaldh Promotion and the pnntootype

field teating a

available as pat bfithil series of materials. The project raport

eyaluation of both concept and courses are aleo

components may be ueeful for health edutation deeignerl or adminilt:a-

tors or for, eervice providers as they plan direétionn in trainisng

and community services for the last part of the Twentieth Century. 3o
© Bven if thia degree has only limited implementation, we feel the

ideas and directiona addressed in the project, oferall and in’ the

courses apecifically can serve as stimuli for discussion and deciaion

" making in a society with changing ideas of health, health care. and

teepanaibility for health

Finsally, the Rnral Health Focus Guidea were developed to

direct the thoughts of teachers in core areas (such as English,

mathematica. aociology. etc.) without re-wtiting existing courses.

Theae materials are listed aeparately in the Supplementary Materials

eection and may be interesting for educators who are concerned or

curious about the interface between their arel ,of expertise and

changing.concepts .of community and personal health.

N\
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GPECIFIC COURSE MATERIALS
» ‘FOR - %
INTERPERSONAL COMMUNICATION®

- TECHNIQUES AND STYLE
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Tha Role of \

flealth promotion depands aitenaiv&ly upon
communication akilla,"b@th wvritten and orkl. Most actual
health promotion occurs in small group or person to person
settings, wherd people can explore vays to hange
behaviors -and life styles based on information provided by
professional sources and syatems. For atte;x;ve promo;ion
of positive health changes, even information must be
personalized and integrated into the paraonal ‘and cultural
context of the individual, ﬁP'“ e

Intarperaonul skills include not only the ability to
origxnate and respond to verbal messages, but aleo the
interpretive techniques which drawv upon non-verbal cues
and cultural .style. Rural areas today consist of: n
variety od different cultural realities and the
paraprofessional must learn how to be effect and accurate
in communicating with others who are different from
themselves. ‘

In addition, the health paraprofessional needs to be
able to learn from and Qrovide information to people with |
a wide variety of health care and health related

backgaounds. Formal knowledge of theories of '
;communlcatlon can provide patterns to analyze unfamiliar
styles and also can promote discussion with professional
support systems, Thus, the position of paraprofessiional
~ between the professional and formal service providers
and the informal lay community - requires, SOphlStlcated
communlcatlon and listening skills for use with those more
and 1ess knowledglble ‘than self.

The ablllty of a paraprofessional to help facxlltate

A

A
B

\
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health promotion behdviors in others must be built upon

the expariences of the faci}lltavor in personal avaraness,

evaluation and changé. 'The course in ipcerparaonﬁl

Qammuni¢5§§@n begins this process, for before the atudent
can make personal health habit changes, they must have
explored their own contexXt and atyle, Indeed, for
eftective use of many of the later courses in the
curriculum (such as health promotion seminar and the !

‘ paraprofessional skillsa coursesa) as vell as for gaining
the most from the off-campus pragticum experience, the
student must be able to analyze/ their own and others
regponsesd, éxplar@ the possaible role of contexta and
hypothasize intent of communication, apply skillas in
listening and resp?ndiﬂg which act to open up lines of
communication and clarify both information flow and
interpersonal expectationa. The atudent will need to be
able to see poasible &dadaptations of both style and skill
to varied situations and sottiq?m in order to enhance the
1ikihood ofy positive outcomes for all.

The content and skills of the interpersonal
communication course will be supporged and rerhtorced
throughout the rest of the program. Porsonal context and
motivation will be explored through studies in psychology)
dynamics of small and -large groups and the cultural
contexts of human relations will be taught in group
dynamics, religion, and sociology courses,: verbal
cohmunicption skills will be polished in English

- composition de rhetoric; and the sped&gl courses in
health care issues and‘paraprdfessional skills will take
the previous learnings and explore them in health care'
settings.




[4 [

-
GENERAL OBJECBIVES FOR
A COURSE IN
‘s INTERPERSONAL COMMUNICATIONS:
) TECHNIQUES AND STYLES

, . o |
firfaf catalog descpiptiont Interpersonal Communications
Pechniques and Styles -« 3 semaster hours

This course will teach techniques of good integparaogal
communication including specific skille in llstening,
decision making.,vohservation, aascasment, intervieving, and
group process., It will explore the xffect of individual
attitudes and beliefs on communication as vell as cultural

characteriastics of communication and barriers to

communicacion,
0h)&ctiV§§ﬁ#
E SECTION A s
Unit I, At the completion of this unit the atudent

vill be able to define and properly asasign
nhaiigfcs of a generalized model of
intdrperasonal communication (including
alternative terminology). '

Unit II. At the completion of this unit the student,,
- will be able to discuss the purposes of
communication from the point of viewv of the
initiating and responding communicatord’
intent and from the point of view of
society; the atudent vwill be able to
implement brainstbrminglaﬁchniquas of
facilitating communicati#h. .

Unit III. At the completion of this unit the student
vill be able to describe the roles of ’
sender and receiver including the concepts
of frame of reference, encoding/decoding,
sending and receiving, perception, and
feedback. ‘

Unit IV. At the completion of this unit the student
will be able to be able to discriminate
between verbal and non-verbal message
channels, and will be able to discuss the

s relative importance of words, vocal
emphasis, body language, and personal
) space.
- 21
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Unily V., AU the cuspletlon of Lhis unit the student
vitl be able to Jiseribe vRat we fiewd Lo
KpGv Talikigt augaelvaes 1O CORBURICAate,
affectijvely snd the student vill pe avle

v vo Jdisguss methods fof learning abayt
- OFEe I VEs ., ; -t
1 T .
Pt ¥1, At the complation af this unlt the atudent’
' . will be able to discuss use of structured

‘analytical techniques ta enhance Lhe
quality of interperscnal comsmunication,
giving examples of specific technlgues ana
parsonal experjences. : o
Unit Y11, At the completion of this unit rhe student
> vill Be able to jdentify ways ve learn
abgyt ouraelves from IRt FORpECt 10N,
creadgvity. planned and unplanned
jences, and feedbacky the atudent
e able to diacuss the ways thase
fques are useful in the grudy of
rsogal communication,

SECTION C

Unit VIII. At the completion of this unit tho atudent
vili be able to describe some Qf the '
general vays cultural identity influences
communication style, including the Sue .
model of cultural identity development
and its implications for Crows cultural
communication; the student will have

B applied the Sue and Jacxaon modelns O -
their own frame of reference and to ,
cammunity interactions,

Unit IX. At. the completion of this unit the atudent
vill be able to define the role of
empathy/trust/and risk taking in .
‘relationships and will be able to define
and recognize sapecific akills for effective
1istening and speaking, including

»attending bpehaviora,” ~refloctive L
listening,” "problenm ownership and I .

messages, " =open/closed questioning.

“ - 2¢,
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Unit X. . At the completion of : this unit the student
S will be able to demonstrate the skills
‘described in Unit IX for effective
interpersonal communications given a’
situation or stimulus’ statement, the
. student will be able to choose and use
an appropriate skill (either orally or
in writing) : A

J L SECTION D

‘Unit XI. At the completion of this unit the student
T will be able to discuss general. methods
o of problem solving,list the steps of a -
e ~ typical problem solving model and apply .
. it to interpersonal problem”gituatioqs,_yx.
Unit XII. At the completion of this unit the student
- . vowill be_able.to_relate'the,interperSOnal
techniques and styles discussed in this
class to the roles of group members and
the tasks of groups.. -, . . - -
Unit XIII. At the completion of this unit the student
.~ will be able to discuss the characteristics
of "helping" behaviors on.the job, on Hot
Lives, in paraprofessional settings,.
~including the concept of crisis and
‘lethality. o co o




' GENERAL RECOMMENDATIONS FOR THE INSTRUCTOR

. . P
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The COurse "Interpersonal Communication: Techniques
and Styles" was designed to be taught in a 14-15 week
semester setting for three credits. It is intended to

occuruin the first semester of the two year degree

4

program.l We have found that much of the learning takes
place: through practicé%@nd ‘discussion’ and that: longer
class-periods are moreueffective for introducing a skill,
pFacticing it, and then discuss1ng "herefore if there
is a choice'of two longer classes ;;t week or three
shorter classes per week, we suggest the longer class
format.' The course material is divided into four
‘ sections, moVing through the follow1ng areas of focus.

* baSic theories, models and terminology

"'*.explpring personal contexts and‘style*- ,thquy)

' methods and experiences ; R

*‘skills for responding to and originating messagesi

” listening and sharing ';y -

*“communicating £or special purposes and in special

settings - problem solving, conflict,resolution,,
interviewing, "hélpingﬁ | v '
Within each of the'Sections,”unitS are‘organized'by'

concept’ grouping and do not" necessarily reflect class. *
periods or weeks. Each unit includes a general obJectlve, )
a set of Specific obJectives which act to produce the
general obJective,a)content outline indicating the
material to be covered, instructional ndtes discuss1ng
possible classroomlactiVities and student assignments, as
well as any special resources or references which
'particularly_relevant. Notes - on suggested testing

'procedures and a bank of test questions are included in



I

~ .

the Supplementary Materials section of this guide.

The content outlines can be used as lecture ‘
references and could ‘be distributed to students as an '
overview or reView aid, as could the obJectives
themselues. Other handouts found to be particularly .
'useful have also been included. . Recommended texts as well

~ as several important references'are included in the next
section of this guide, A ,
A"special attempt has been madgato proouce an
instructor's guide which is not dep&ent upon any
particular text. A composite model of interpersonal
communication has been used to structure the student' s
thinking; continuous referral to ‘the model though out the’
course is done in ah attempt to make it into a tool
(rather than something.to be le#rned only for"theﬁtest).
Special Directions for Course Focus:.Althoughvthe

. content of any interpersonal communications course should
be useful to a student in rural health promotion, this
course is designed to include a rather heavy. focus on

' culture and communication, through activities and

-discuss10n, and a minor focus on common health issues and
situations where ‘communication plays an important role,

- through spec1fic situations and ‘-examples . in homework,
class work and tests. (In field testing this course, the
latter focus went un-noticed_hy'the students until it was
pointed out; it is therefore our belief that it is
non-intrusive and the course remains relevant even for
non-health promotion maJors.) Examples of the health '
‘related s1tuations are to be found in dialogs used in the
Test Bank. ' . . ‘

‘The cultural focus includes at least one .class’ period_
where an outside "class leader" is useful. (The word.
"speaker" is not used here, because the person does not

’tgiVe a speech but rather facilitates a series of

’,2'5 ,29‘.’
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activities) This leader can be another faculty member, a
‘community contact or other person skilled at leading
values clarification types of exerc1ses. The other major
requirement is that the' person be of a different cultural
group than the regular instructor and that this difference
be apparent or be subtly communicated 'to the class during
the 1ntroductlon or activity. It is useful to have the
regular lnstructor be gone from the class; the discussion
wh1ch occurs in the follow1ng class perlod can be, led by
both guest and instructor together. The specific
ct1v1t1es fac1lltated by the guest can vary, but should
revolve around cultural (rellgious, racial, gender. or
country-of—orlgln ldentlty and the model of cultural’
1dent1ty development found in Derald Sue's book on Cross =
Culturan Counsellng) One ‘'set of suggested actxvxtles is
1ncluded in the course materlals as well as process sheets
to be filled out by the students and then d*scussed in P
‘class. Special thanks is given to Ms. 'Shirley Beckett, the
Charleston County Substance Abuse Commission, for help in’
the development of the mater1als and ideas, included here.
Processing = a Speclal Type of Discussion: The
special type of- thought/d1scuss1on referral to by.
"processing” an act1v1ty or a learn1ng is vital to this =
€58 Qurse. The d1ctlonary deflnes the‘verb “process“ as. "toA
pdt through the steps of a prescrlbed ‘procedure." Although'd
the term sometlmes seems to be a fancy way of referrlng
only to open d1scuss10n (espec1ally when applied in a*
counseling-type. settlngs), we believe that there is & p
w"prescribed proceduré" lmplled - a con51derat10n, sharlng,f
and verbal exploratlon of- how an event/1dea/emot10n is
experlenced by a person and what its 1mpact is upon them
as a “whole person. "piscussion”" can ‘be done cognltlvely
and on a very_impersonal level, "sharing" 1is done on a
personal,,often‘non-factual level. The word process is

26
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used in these materials to refer to a combination of both
- a more or less stuctured discussion which explores the
" impact: of the discussion_topic on the members of the group
'(intellectually, emotionally, .and in general in terms of.
their communications context). S,

' Classroom Brocessings Several modes of processing.

“are used in this course. In the classroom, gulded .

dlscussion is often used, either with a set’ of stimulus

guestmons (as illustrated by the cultural context
materials) or with brainstorming reactions and
then. looking for patterns (for example,SLmilarltles,

differences, stable ideas, changing. ideas, etc.) Some
process1ng is for personal information and st1mulus fo
Journal entries. A class activity Progess Sheet is
attaé%ed to Unit I as an example of this type of
proce§s1§g . ,

The INTERPERSONAL COMMUNICATIONS JOURNAL: Outs1de of
the class, a "Journal is used as an 1mportant processing
tool. " The Journal is to 1nc1ude written process sheets

from c1asskact1v1t1es, homework and "regular journal
entries." ‘ The Journal is never graded as. to spec1f1c
‘content, but. only as pass/fa11 based on quallty and
.quantlty.' A mlnlmum number of entries is ass1gned 7t the
start of class (for example, two per week) to be\done in
addlt;on to any homework asslgnments. An entry is
supposed to record: - T o : .
‘1. the experlences or thoughts of' the 'student around.
attempted application of the skllls S Y
2. cognitive cons1derat10n of the 1mpact/1mp11catlons-
of the ideas and: skllls ‘e .
3. observatlons of lnterpersonal communlcatlon in. the
—T;re’;*\orld" in comparison to what is being covered in
class. s ;

"The "quallty" measure then refers onyy to compllance with

' 27
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the above task rather than specificzcontent.of the
information shared. '

In-Class Activitiess Specific akiila are taught by
the progresé&on of - Describe, Explain, Illustrate(model),
Do, Process. Learning is made more concrete when gpecific

¢

examples can be used. The best source of specific
examples is the classroom itself. In order to produce
experiences in interpersonal communication which can then
Eta?iscussed, the following techniques are used: . R
, * role plays and short drama presentations - either
‘ extemperaneous, guided by brief description, or
g guided by more detailed scenarioys
* triads - one "originating communicator", one
vresponding commuriicator", and one "observer/note
taker." These can be done with role plag practice or
spontaneous ‘actual discussion.
* use of the class dynamic - can be stimulated by
starting value laden discussion or by making
overt any conflict or reactions observed by
the instructor (e.g."What digryou see Joan do.
when Bill called the fe e -in the class
'girls'°") . N .
Learning About Self: The section of the course'

defining personal context and- style is taught by
introducing a group commonly used techniques for«self
exploration (e.g.,Transactional Analy5is, meditation,
Maslow's Hierarchy of Needs, *Johari windows) and doing so©
first on the cognitive level - the background theory,
history, common uses,-value of belief context, steps, and
' qualifying concepts. Each technique, or'a-limited ]
example, is then experienced in class, and processed.
.Students are urged to do more. private, personal processing_/(
in the Journal format. The ideas are then generalized to
their implications .and impact on the interpersonal'

- 4
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communications model used in the class. <:

CAUTION: Many of the techniques used in this section
of tha course are also used in counseling and therapy for
individuala and groups. (0f course - what is therapy if
not getting to know yourself better?) It is vital that'it
be made and kept ve clear that the purpose of the
‘techniques is to “L2Zrn about® both the techniques and
themselves. The less intense and less thrgatening L
versions or uses of tne‘techniques snould pe chosen
@.g., In Values' Clarification, ,oting questions or Values
- continua are ‘1ess Vikely to get as intense as the Simon
series of act1v1ties on death.) The instructor should stay

alert for two problem situations -
‘ l. a tendency on the part of the instructor (and

sometlmes of a class member) to probe and push

class members in a confrontational manner. In
' . . other words the lure of the "therapist" role.
2 the student who, in spite of our attempts to
avoxd it, ?as an upsettlng or distressing

response to a subject or ‘topic. (this s1tuat;on
is not. isolated to the activities here ~€.Jer
students with alcoholic parefits sometlmes have
intense reactions in Health classes or in
' psychology lectures; students with parents with
cancer can have em tlonal reactions in blology ‘
' class,etc.) '

v ‘Both of these s1tuatlons may need out-of-class
attentlon. In addltlon, 1t might be appropriate in
certain discussions, where prlvate information is:
inadvertently shared, to lntroduce the idea of
confldentlallty.-Thlstls also an lmportant concept for
certain types of homework and for the Journal in general.

.iz_nvthough a very strong attempt must be made to Keep !

y clear the difference between this ACADEMIC COUR331%Q;~

.o R .
o
v
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interpersonal communications and an ENCOUNTER:pRoup on the
'same topic, a stgdant's right to keep personal .
information, data, and responses private must be ,
~ gonatantly::eutfirmed and protected. At no time should
the grade in the course in‘any way depend on the

willingness of the stddené\to;ba vulnerable. /‘

In addition to the abdve ideas,each unit includes
sug#bstions and ideas particularly relevant to that unit.

]

W
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REFERENCES AND SUGGESTED
COURSE TEXTS

!

There are a number of good text books for toaching
skills in interporsonnl communications. Of those available (
the following two are suggested as possible texts for this’
courso; ‘the first is a little too advanced in some areas,

. put is well structured and is an excellent raeference; the
shcond text is a 1little too elementary, but is very easy
reading, entertaining and introduces all the necessary
areas. Both texts have some sections which would not be

" covered in the content outline of this course.

W\ M
Heun, Linda R: and Richard
Human Interaction Columq
Publishing Company, 1978.

Houh. Develoging'Skills for
hiosCharles E. Merrill

'Galvin, Kaﬁhleen and Cassandra Book. Person EQ Person
Skokie, Ill.:National Textbook Company, 1982.
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Services Reston, Va: Reston Publishing Co. Inc, 2a
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Berger, Milton M. Working With People Called Patients
Ng:Brunnef/Mazel,'Publishers, 1977. :

Sue, Derald W. Counseling the Curturally Different, eorx.
and Practice NY: W11ey-Intersc1ence Publications, John ’
Wiley & Sons., 1981.
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Derald Sueaa book is ﬂxiremely valuable as a reference for
different contexts commom according to culture. Th@
chapters on "Barriera to Effective Cross-Cultural
Counseling" "Credibility and Racial/Cultural Similarity,"
‘and "Dimensions of World Viewa; cultural Identity" provide
valuable information relevant ‘of cultleal consideration in
interpersonal communication =
1. language and emphasis on verbnl communication
2. class bound values such as
* adhorence to time'achedulea
* verbal/emotional/behnvioéai expresaiveness
+ communication patterns
. openness and intimacy
*  + analytic/linear/verbal (cause and effect)

‘ thinking ~
+ distinctions between mental and physical '
well-being _— ' A

3.'personai space, eye contact, and conversation
conventions e.g. physical contact, taking turns,
views of silence, volume ‘and directness
4. mental sets , ha
* problem solv1ng, informatlon proce881ng
* consistency '
* group identity v >
* economy (trade offs) in communlcatlon
* authority focus '
5. cultural identify formation
similarity versus dissimilarity
6. world views
' " * perceived locus of control

N

'* perceived locus of responsibility

-

. . o ‘ ,
Later chapters focus on specific perspectives on different
,‘spécific populaﬁions'- Asian Americans, Blacks, Hispanics,

-and American Indi ans.

11-7.' o - 32 ‘», " /
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UNIT- OVERVIEWS '
INTERPERSONAL COMMUNICATION:
“FECHNIQUES AND STYLE




SECTION A
BASIC THEORIES AND CONCEPT




UNIT 1

% MODEL O
* INTERPERSO AL CO IC, ON

Ganeral Objectlive

At the completion of thla unit the atudent wlill be able
to derine and properly asslgn the parts of a generallred
mode! of Interpersonal communlication (inciuding alterngt/ve
termlnology). '

’

Specific Objactives
The studént will be able tos
1, Dafine human cqmmunicatian.

2, Define the following terma:
originating communicator (sender, speaker)
responding communicator (receiver, listener)
frame of referance (context)
intent (purpose, abstract idea)-
encoding (coding)
sending '
message (content)
channel (asensory data carrier)
noise (interference)
receiving
© pérception
decoding (interpratation)
feedback (response)

3. Describe intrapersonal communication and interpersonal
unication. R A

4. Assign the terms in "1" to theillr proper positibn in the
following diagrams. '

< _
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I.

1

¥
@

p

/

COMMUNRICATtION,

A,

3,
C.

Topie OGutline

1, intrapersonal communication
a, ultb;n.tha paraon A
L, *thinking* ®“day dreaming” .

2o ingarpafaﬁpa omaunication
a, betvee ttgqb(\mure peaple ,
3, can be wpitten, ayal, 8igh language. plotyres,
apy aymbolsa viiieh can be passed on Lo others
dynamie not atatie =
apontaneous, changing

using symbols Lo evoke meaning

models

A
B,
S

b

are themselves complex symbola

ugeful as summaries

represent muyltiple (reinforcement} of informarion

using different mental skills

1. *left brain® or dominant mode thinking: linear
sequential logic ' .

7. *right brain® or non-dominant mode thinkings
aensory, matrix, synergiutic logie :

1. these are part of the {rame ot reference of the
clasa members receiving the lecture

component parts of communication model

l.originating communicator (sender, speaker)

an person conasidered, for purpoaes of analysis,
vo have begun the communieation :

7, responding communicator (raceiver, liastener) _

a. person considered, for purpoasaes of analysais,
to have responded -

3.frame of refaerence (context) : _

a, a perason's unique identity - history, values,
akills, knowledge vhich effects how encoding,
decoding, sending aetc, occur

4. intent (purpose, abstract idea) _
a. the abstract idea or feeling that the sender
is trying to convey to the roceiver -
5.oncoding (coding) : .
3,/1 y» montal process of putting idea into
P "gand-able® symbols '

g .
a. the|physical process of transfer T
b. using senses to provide information
7. message (content) -
a. the intended meaning in the symbols
8. channel (sensory data carrier)
a. ways that messages are sent
b. match to senses- '
« visual (symbols can be seen)
+ verbal {(symbols can be heard)
+ touch (tactile data carries message)

4 -
g AR



11% (f1avor or odor carries m ssage)
verbal can be made up in f :
wordsj; verbalk includes words and also :
_ . content (inflection, rate, volume)
9.noise (interference) ' ;o
) a. distracting stimuli ' N 4
- % jntern#@# - thoughts, physigal,experie ce
R such as pain, sleepiness, hunger, emotion
S . * external - correlate to sensory data %
' 10.receiving ' o L .
" "a..physical process of sensing the message
b. physical handicaps_interfere‘ )
* deafness, visual impairment
.’ll.decoding (interpretation)- = . S
a. the mental process of attaching meaning to
“the received symbols . ST
b. extent. to which decoding results in idea at
‘all similar to the intent of the sender is
effected by quality of Bending, ability to
N receive, impact of receiver's context and the
g internal and external noise : : -
12,perception ' o : o
: . the combined hysical and mental processes of *
reception and decoding that. move message from
~ ‘external symbols to internal mental symbol.
13.feedback (rgsponse) T ; o
a. another sending process, where. the intent
~ isin part determined by the perception of
C - -.the received message - - T '
E. model of communication = ot

_(wrfwr;)q.“ ; . . Channels

nd .- MESSAGE

- % taste,sme
c. visual and

>

@

ATOR.
&

Q.

coowe - |&

FRAME oF pefereme
RESPONDING coMMUNICATOR

ORIGINATING COMMUN | ¢
FRAME oF REFERENC




Unit I

INSTRUCTIONAL NOTES

~

obviously, this first unit also includes the overview of
the‘course,.the expectations of both students and instructor.,
as-well as assignments. | 2 S -

14

. v _ . o i
" The assignment of an ongoing journal should be made at
this time. (for parameters of the journal see the general
Information for the instructor) ?

o

J

v A very.earLyvclaés room activity could be on feed back
and its impact on accuracy of communication.

1. sit students in pairs, back to back o
' 2. one student per pair is the "first sender"
a. will describé a geometric picture (original
or provided by teacher) WITHOUT any feedback, . -
_questions or vocal _ _ ' )
- b receiver must duplicate picture . . ,
3. revérse roles, but for second -time use doodle -
"' put feedback is allowed and can be solicited by -
- the sender ' L . o
" 4, a third version, person duplicating picture is
~ shown the picture (theéy may not keep it)
5. discussion - how does feedback. effect aceuracy
. L. ), : i . -
.QUESTION:If pairs of physical scientists were to do this
task, and they got excellent results without feedback, how do
you explain this using the model of communication? .
ANSWER: they share a common context. and a .common votabulary
of unusual precision and .specificity - e.g. "this is a. o
" picture of six squares; each square is one inch on the side.
The first square is located with its sides 'parallel‘to the

sides of the‘paper, with its upper left hand corner at a
point whose coordirnates would be over three inches and down
five inches from the upper left hand corner of the paper.

The second square is touching the first on the first's bottom
right -corner such that one of the sides of ‘the second sgquare’
is is bisected by the bottom right point of the first square
‘and’ two equal external angles aré& formeg.™ '

' This can then lead to a discussion of common contexts and
their usefulness. What if ‘the sender assumed a content as
illustrated by the words above but the receiver had never had
any geometry. .would they be more or less successful than an
nevery-day co&mon variety" sender? . : ' o

5
PN
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Class examples should be used to illustrate the model
from the very beginning. The discussion of the above question
can be analyzed by diagraming the communication process. You
can also discuss the effect of the setting on the
communication - formality, comfort, importance, time and

other limits. :

N

L . ’ “L
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UNIT-IT

THE PURPOSES OF COMMUNICATION

General Objective

. S .
At the completion of this unit the student will be able
to discuss the purposes of communlication from the point of .
vie of tHe Initiating and responding communicators! intent
*and from:the point of view of soclety; the student will be
able to 'implement brainstorming techniques of facflitaﬁﬁng
- commun ication. _ : T

-

-

- Specific Objectives T

’

The student will be ab1e5£o= S ' CL f

1. List generally accepted purposes of communication -
casual, formal and manipulative. o : .

2. Discuss some specific purposes of communication in society
— information exchange, control, social rules. s .
- : . . ’ . R .

3. Describe the general personal goals and needs which
~ communication meets - sharing and revealing self, concealing
self, including others, excluding others. ' :

4. Describe the characteristics of good brainstorming as a
c0mmunications_technique. o : .

Topic Outline

I. Geneéral purposes of communication
"A. .casual daily activities o o
" .1. control of activities; getting things done
2. give and take-of information ‘ .
3. building relationships

"4, meeting personal néeds - -,
B. formal purposes -

1. formal give and take of information

2. giving instructions

’

42 .



3. "helping" '
C. manipulation
D. other r :
II. Specific purposes of interpersonal communication
A. exchange of information - '
1. getting and giving directions
2. following directions
3. interviewing = o
4. describing actions, behaviors
B. exerting control ' . :
1. being persuasive . S
2. acting in a position of authority
a. exerting authority :
b. delegating authority
3. negotiation . L
. a. protecting your interests _
b. facilitating the interests of others
4. dealing in conflict and disagreement
'a. being assertive without aggresgion
\‘.'b. taking action in emergencies ’
5. retaining control of your own decision Q?king
a. advertising : o o
b. consistency between values and behaviors
C. following social rules - T
1. casual social situations
’ 2. conversing with strangers
3. conversing in business situation
" a.) as the provider of services
~ b. as the recipient of services K\
4. manners - . .
a. in everyday situations -
b. in formal situations
c. in situations with new expectations
- * unfamiliar cultures o :
* extenuating circumstances
III. Meeting specific personal/relationshi needs
. A, building and maintaining relationships at desired
levels L ’
1. maintaining stability
2. pursuing intimacy .
B. sharing feelings, revealing self -
1. to facilitate relationships '
2. to get needs met
C. concealing self
1. for protection
"2, to control a situation
3. to_manipulate others
D. including others -
1, -in defining a group
2. building relationships.
‘E, excluding others '
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1. in defining a'gnoup
2. false self-esteem |
3, self protection

F. building others up Yo
1. in self interest o .
2. altruistic motives
G. putting others down B S v
’ - l.\sggression. : . '
2. build up self by comparison '

IV. Brainstorming - as a communications technique
A. gathering information in new areas '
B. liberating individuals from constraints of "expert"
C. pooling informationj syriergistic communication
D. characteristics _ o ’
1. free flowing : \ v
2. non-judgmental : ;
'3, every idea is legitimate
4, piggy-backing ideas '
5, “waiting" for thinking to occur

44
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~ ~© Unit II | ‘
INSTRUCTIONAL NOTES ; e

-

The purposes of communication can be icited from a
~ group using brainstorming techniques. Oftek, brainstorming
itself needs to be taught (and can then be analyzed as 2 /
communication technique~specifica11y:1n terms of its
purposes. ' ‘

AN EXERCISE FOR TEACHING BRAINSTORMING 'S

— "The teaching of cralnstorming 18 best done with a tobic -
that is:so unusual that it no one in the class is really and
expert,.indeed there may be NO experts; this removes some of
the concern about "right" and "wrong" answers. Humor is '
valuable - if people think the idegas are gsomewhat funny
anyway, it defuses the issue of looking foolish. If it is
obvious that the information could never be used, there is
less concern about "making sense" Or "being practical.”

Specific techpi&ues for brainstorming
1. the facilitator acts as recorder and. "prod" (e.g. What
‘els@..e?) - |
a. write publicly - black board, over head
projector, large paper .=
b. use exact words of speaker (if you must
. paraphrase, ask - "is that right"

c. abbreviate : ; ' ,
2. keep things non-—judgmental . _

' 5u really want me to put that

down?"...just write E . ,
b. don't let others comment on usefulness "that's
not what we are doinge.s-We want quantity ©of
jdeas now, we'll work on quality later"
3. only at the end should you collapse items into general
categories or eliminate as restatements, -

Here are some good topics for teaching brainstorming -

#* you are stranded all alone on a deserted beach in an
uninhabited land. You are naked, and the only other item from
civilization there with you is a BELT - . o

" WHAT CAN YOU WITH A BELT?

g(youlcan get up to 50 answers on thisj3 a common agsﬁér_
...almost alwhys listed first or second... is commit suicide.
.This could lead to later discussion about futility.) ‘
. I )

** you encounter.an alien.visitigg the earth (gou Know
it is alien Pecause it has a sign on it -"I'm an alien" It
gives you a smooth round object that it says holds the secret

'y

) -
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of truth and happiness. Then the alien leaves without
you how 2abyse the object. '

([
telling

HOW CAN YOU GET WHAT IS INSIDE THE OBJECT, OUT?

, (you may neaed to be a stimulus for unusual ideas here -
it's OK for tnhe facilitator to make a faw suggestions., Some
wjce-breaking" ideas - eat it and you'll speak the truth,
thyow it away =-only the truth will come back, give it awvay.,

. build it into the foundations of a building )

Once you have taught the technique of brainstorming, it can
be used in.the class to get student input. You can then
compare the class's ideas to "the expexts" or you can often
restate their ideas to "derive® the content you want to
cover. '
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UNIT III

THE SENDE D THE RECEIVE

Goparal Objecffgo

At the completlion of this unlit the student wli| .be abje
to describe the roles of sender and recelver Including the
concepts of frame of reference, encodlng/decodlng, send(n9
and: recelving, perceptlon, and feedback.

£

Specific Objectives

The student will be able toi .
. ¢ . ) ) .
1. List the type of thing that contributes to frame of
reference (context) for both the receiver and the sendeys \\‘\§
including “personal history, cultural. identity, gengeX, i
. similar experiences to .the current event, values, needs,
~ skills, knowledge, attitudes."™ . :

. 2. Discuss the process of encoding and decoding mesgaQag
based on frame of reference, including the.role of intept and
content. ' : ” :

'3, Describe the act of sending and receiving, includingl
consideration of ability to send and receive based ph¥Ysical
ability anq awareness. ' : .

}4.'Define perception in terms of receiving plus decoding ¥s
it effects the communications of the handicapped. S

S5e Compare'feedback from the receiver with the initial
- message from the sender based on intent and content,

Topic O tline -

I. The sender (originating communicatoq, speakef) anQ ¢he
‘receiver (responding communicgtor, listener) have the

following characteristics / ‘
A. frame of reference -.personal context of the

v o




communication - '
1.personal history - biological demographics
a. family gerietic, health and behavioral
history
b. curraent state
2. personal history ~-gociological demographics
a. important past events = thaeir time and
content ‘
~ b. current status - T
3, values, beliefs .
4. cultural identity or ethnic identity

a. "ethnic" - 'a social group whose status is
based on variable traits such as religion,
primary language spoken, ancestors, race,
national origin, or physical characteristics
such as gender, height (e.g."little people"
like midgets, physical handicaps -the "blind"
the "deaf" ‘ A N

b. "ethnic" differences =~ dif erences” in norms,

beliefs, values which result from the above
variations and produce definabl<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>